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The goal of the College of Education and Professional Studies is to develop Creative 

Decision Makers in the teacher education programs at Jacksonville State University. This model 

provides teacher candidates and other professional school personnel with a frame of reference by 

which they may focus on learning to make decisions quickly, continuously, and purposefully. It 

is imperative that the JSU teacher education program focuses on all three elements of 

knowledge, skills and professional dispositions for successful teacher candidates. Effective 

practice is predicated on a systematic subscription to a sound conceptual framework. This 

subscription is founded on pre-conceived values formed from a variety of experiences 

determined in pre-service preparation for teaching.  

The developing education professional as a Creative Decision Maker is a reflective 

practitioner who is continuously refining the knowledge, skills, and professional dispositions of a 

critical thinker. Reflectivity can involve seeking insight into one’s instruction, classroom 

management, relationships with colleagues and students, and a host of other elements that are 

important to a teacher (Helterbran, 2008). As a critical thinker, the candidate should exhibit the 

following dispositions: (a) a willingness to engage in a complex task, (b) habitual use of short 

and long-range plans, (c) flexibility, (d) willingness to abandon nonproductive strategies, and (c) 

an awareness of the social realities that need to be overcome so that thought can become actions 

(Halpern, 1998, p. 452). It is imperative that teachers should model and reinforce critical 

thinking and problem solving when guiding student-centered and collaborative lessons 

(Gallavan, 2005). Application of these principles with imagination to create new realities for 

students in the classroom is imperative for teachers and other professional school personnel.  

To develop successful Creative Decision Makers in the College of Education and 

Professional Studies, each program strives to meet the criteria set forth by its mission statement 

and the eight learning outcomes that make up the goal of the Creative Decision Maker. Teachers 

and other school personnel make daily decisions related to each of the eight identified outcomes. 



The eight learning outcomes that the College of Education and Professional Studies have deemed 

critical to the development of the Creative Decision Maker are as follows:  

1. Educational Theory and Research  

2. Content Pedagogy  

3. Diverse Learners  

4. Teaching Strategies and Techniques  

5. Professionalism  

6. Educational Environments  

7. Communication and Technology  

8. Assessment  

I. The Creative Decision Maker reflects an understanding of educational theory and 

research.  

Students come into the classroom with different abilities, learning styles, and 

personalities (Levy, 2008). It is critical that the teacher recognize these traits and be able to plan 

developmentally appropriate experiences to match these traits with the learning goals. Standard I 

states ―teachers are committed to students and learning, which is the main factor of the planning 

process for educators. (National Board, 2003). The standards require teachers to be 

knowledgeable about learning and development, individual differences, motivation, self-concept, 

assessment, classroom management, and various approaches to instruction. Effective teachers 

should examine the learning goals for students and verify they have the essential strategies 

available in their teaching arsenal to ensure students are successful (Biehler and Snowman, 

2006). Planning is an important process because teachers are being held accountable for what 

students are learning (Stecker, Lembke, and Frogen, 2008). 

  (Aligned with InTASC Principles 4—Content Knowledge and 7—Planning)  



  

II. The Creative Decision Maker reflects an understanding of Content Pedagogy.  

Creative Decision Makers understand their respective content, including facts, concepts, 

and principles of their discipline, as well as the relationships and interrelationships between each. 

Pedagogical content knowledge implies that if teachers are to be effective they need to possess, 

not only fine knowledge of the subject, but also an in-depth knowledge of how to present the 

subject matter for learners (Gustafson 1995). Overall content knowledge and ensuring that the 

knowledge is developmentally appropriate is what makes an effective teacher (Stork & Sanders, 

2008). This content knowledge should be so developed, however, that it impacts a student for a 

lifetime and not just the class period (Kulinna 2008). The critical pedagogy emphasizes 

emancipation and social justice as key purposes of education, and therefore encourages the 

praxis of teaching character, knowledge and the life skills necessary for individuals to succeed. 

[Culpan, 2004]. Teacher concerns need to be focused on the impact they have on their students 

when teaching (Webster & Schempp 2008). Content knowledge or pedagogy, is a way to help 

teachers present the content standards or information to their students in ways that are easier for 

them to understand and interpret (Mishra &Koehler, 2006). Effective teachers know which 

principles to apply in different situations and how to modify principles or standards to help 

students learn (Rink, 2002). The effective teacher is one who knows how to take the content and 

present it in a variety of learning experiences for the student. A learning experience is a set of 

instructional conditions and events that give structure to student experience and is related to a 

particular set of objectives (Rink, 2002). Once this is accomplished, the teacher has successfully 

matched the learning experiences of the student with the learning objectives.  

(Aligned with InTASC Principle 5—Application of Content) 

III. Creative Decision Makers reflect an understanding of diverse learners.  

Teachers and other school personnel should be sensitive to the needs of learners’ 

environmental and societal influences. Students enter classrooms with different abilities, learning 

styles, and personalities. Educators must be able to see that all his/her students meet standards set 

before them (Levy, 2008). Classrooms today are made up of ethnically, racially, and culturally 



diverse students. The increasingly diverse student population presents challenges to teachers, 

requiring them to adapt by becoming knowledgeable about the cultural backgrounds of their 

students and their abilities.  

Teachers must be prepared to accommodate the learning styles of the diverse population 

and continue to meet educational standards (Allison and Rehm, 2007). Teachers must find out 

where students are when they come into the learning process and build on their prior knowledge 

to advance their learning (Levy, 2008). Teachers must live and work with a philosophy of 

inclusion for their students. It is no longer doing a student a favor to individualize their 

instruction; it is the norm (Collier, 2005). To effectively reach diverse student populations, 

educators must move from caring to believing, a concept that is rarely considered when 

discussing effectively educating minority students (Johnson, 2006). It is important to develop 

systematic assessment and evaluation strategies to evaluate readiness, as well as mastery of skills 

after instruction in the levels of acquisition, proficiency, maintenance, and generalization.  

Multiple authentic assessments should be used. It is important to individualize so that all 

students can participate and allow content-specific activities to serve as methods of assessment 

(Debroux & Tate, 2001). According to Sleeter (2008), what diverse students need can be 

described as four characteristics that teacher education can support. Students need teachers who 

hold high expectations for their learning regardless of how they are doing now, teachers who can 

engage them academically by building on what they know and what interests them, teachers who 

can related to their families and communities, and teachers who can envision them as 

constructive participants in a multicultural democracy. When students come to school, they bring 

knowledge shaped by their families and community; they return home with new knowledge 

fostered by the school and its practitioners (Brown, Forde, and Richards, 2006). 

(Aligned with InTASC Principles 1—Learner Development and 2—Learner Differences) 

IV. Creative Decision Makers reflect understanding of teaching strategies and 

techniques.  

New teachers must find ways of combining both contemporary and traditional teaching 

methods and theories to enhance the quality of their students learning experiences (Louange, 



2007). Teacher preparation programs at Jacksonville State University equip new teachers with a 

repertoire of teaching/learning strategies. Learning and mastering a variety of strategies and 

methods will help a teaching professional to adapt and conform to his/her students’ needs so the 

students can better understand the material being taught (Lopez &Schroeder, 2008). Teachers 

must have in place an arsenal of teaching strategies that will keep students interested and focused 

on the subject matter. They should incorporate these multiple teaching strategies in order to 

provide their students with the best learning opportunities noting that their programs should 

focus on student learning as the primary goal. It is the teacher that is ultimately responsible for 

selecting and organizing teaching content that is consistent with the National Standards, as well 

as presenting it in ways that are most effective for their students (Garrett, 2007, Ennis, 2003). 

Teachers need to be able to encourage students to become active learners who regulate their own 

learning through reflection and evaluation. Designing these lessons with active participation, 

variety in delivery format, and problem solving activities all help to keep the class interested 

(Fergason & Kapp, 2002, Brown, Forde, & Richards, 2006). Each strategy assigns different roles 

to the learner and the teacher for one or more teaching functions: teachers select an instructional 

strategy based on the nature of the content, the objectives of the teacher, and the characteristics 

of the learner (Rink 2002). Teachers need to provide their students in their teaching strategies the 

opportunity to practice, content which is taught to them in a sequence that makes sense, 

cognitively engaged materials, task-specific communication with the teacher and content which 

can be applied in an interdisciplinary setting (Ennis, 2003). The abundance of teaching 

techniques and strategies offered today, helps teachers to take complex skills and objectives and 

break them down into smaller or easier tasks that can be individually mastered by students at all 

levels (Fergason & Kapp, 2002).  

(Aligned with InTASC Principle 4—Instructional Strategies) 

V. Creative Decision Makers reflect an understanding of professionalism.  

Teachers and other school personnel must model appropriate professionalism when 

relating to students, colleagues, supervisors, parents, and the community. As professionals, 

teachers must apply knowledge of the rights and responsibilities of students, parents, and school 

personnel. They must understand the school as an organization within the philosophical, 



historical, social, and political context of a community to be a true professional. Teacher 

education programs need to embrace the reality that they are professional schools and refocus 

their work on the world of practice and practitioners (Levine, 2006). It has been widely discussed 

that professionalism is the most challenging aspect of preparing new teachers: Respect, 

Responsibility, and Risk-Taking (Phelps, ). Professionalism can be described as exhibiting high 

levels of professional competence and conduct, showing respect to students possessing required 

credentials, presenting accurate and truthful information about programs and services provided, 

and modeling integrity with a ―student first attitude (Phelps, Wuest & Bucher, 2006). Tichenor 

goes on to remind us that ideally, educational professionalism encompasses both attitude and 

behavior, and is exhibited by teachers with strong character, a commitment to continuous 

improvement, and involvement beyond the classroom. Developing elements of professionalism 

is a matter of awareness, commitment, and practice. Teaching professionals must take ownership 

of their job responsibilities, assignments, and personal conduct (Helterbran, 2008). In the College 

of Education and Professional Studies at JSU, it is imperative that we not only teach the 

knowledge and skills pertinent to teacher candidates but also instill positive dispositions.  

Teachers are expected to be role models for their students and must carefully examine 

their behaviors, both in and out of the classroom. This means as professionals we should be 

committed to exemplifying and emphasizing appropriate conduct. Professionalism should be 

found while doing clinical experiences, cooperative education, field experiences, internship, 

practicum, and student teaching (Kramer, 2003, Mann & Murray, 2000, Verner, 2000). While 

candidates are in the program, they should pay attention to appearance, demonstrate self-

confidence and expertise, and be an example to admire (Mann & Murray, 2000) from other 

disciplines. As they complete their training, they must understand their craft – the attributes, 

techniques, and ethics of the career they have chosen and share their knowledge with others 

around them (DiBrezzo, 2000). Once they begin their new career, they must discover that 

professional learning is something that must continue to happen while they are teaching and it is 

imperative that individually and collectively, to consider what they can do to ensure they are 

practicing the art and craft of teaching in a manner that is of service to the children’s 

achievement and to society (Helterbran, 2008, Randall, 2008).  

(Aligned with InTASC Principles 9—Professional Learning and Ethical Practices and  



10—Leadership and Collaboration) 

VI. Creative Decision Makers reflect an understanding of the educational environment.  

Effective teachers take into account aspects of the educational context, including their 

expectations. They are careful to promote an atmosphere of positive expectations for their 

students. Effective teachers carefully structure the learning environment to match the needs of P-

12 learners. They work to create appropriate interactive learning environments, organizing their 

time, space, and materials for successful classroom management and instruction. Effective 

teachers implement elements of successful classroom management. Classroom management 

refers to the teacher’s actions used to manage student behavior and ensure a quality learning 

environment and consists of planning, providing a safe learning environment, teaching students, 

and responding to student behavior (Kulinna, Cothran, & Regualos, 2006, Backes & Ellis, 2003). 

Good classroom management is believed to be an essential first step toward becoming a good 

teacher. It has the largest impact on students’ achievement in the classroom (Ayers, 2001, 

Kulinna, 2006). As we prepare new teachers we need to focus on what will make them 

successful in the classroom and produce effective student learning. The purpose of organization 

and management is to prevent problems, creating more time for instruction. By better 

understanding what student misbehaviors may occur in classes, better programs can be designed 

to help pre-service teachers be successful in their transition to the schools and help in-service 

teachers modify their current practices (Garrahy, Cothran, & Kullinna, 2005).If teachers want 

fewer student misbehaviors, they must provide engaging, meaningful, and developmentally 

appropriate lessons and units. Students describe effective classroom managers as ones who set 

early and clear standards (Cothran & Kulinna, 2007). Having a proactive management plan 

works best if one carefully considers and integrates their own teaching, coaching or leadership 

style, unique individual and group needs; and the instructional environment Utilizing a proactive 

classroom management plan would result in more positive and responsive teaching, increased 

focus on social and emotional teaching, and more focus on parent involvement in children’s 

education than in control classrooms (Lavay, French, & Henderson, 2006, Webster-Stratton, 

2008).  

(Aligned with InTASC Principle 3—Learning Environment) 



VII. Creative Decision Makers reflect an understanding of the impact of communication 

and technology. 

It is vital as a teacher education program; we are continuously developing preservice 

teachers’ skills in communication and technology. The rapidly changing field of information and 

communication technologies can make becoming, and remaining, a technology competent 

teacher a daunting task (Kingsley, 2007). Though technology is growing and becoming easier to 

us, the majority of communication that teachers have with peers, parents and administration is 

through speech (Clements & Kuperberg, 2008). Learning to communicate in is part of effective 

teacher talk and effective classroom management and good communication skills have been 

shown to improve academic performance in student learning (Prusak, 2005, Clements & 

Maureen, 2008). It is important that new teachers learn a variety of communication skills. 

According to Clements and Kuperberg (2008), educators and other professionals must be able to 

demonstrate effective verbal and non-verbal communication. The goal as educators is to leverage 

communication as a powerful means to improve teaching and learning in our schools.  

Teachers and other professional school personnel are increasingly using technology to 

enhance student learning. Candidates well versed in technology and its application in the 

educational setting have the ability to enhance learning, increase productivity, and promote 

creativity when paired with traditional instructional tools. A variety of technology formats to 

communicate information and ideas effectively with P-12 students, colleagues, and the 

community can be taught and modeled by teachers and other school personnel who are well 

versed in technology applications. As the use of technology grows, teachers’ understanding of 

how to use it effectively in the learning and teaching process must also grow. No longer is the 

classroom limited to four walls with a teacher using direct instruction (Livingston, 2004, 

Adcock, 2008).  

An important emphasis of teacher education programs is to prepare teacher candidates to 

infuse technology into teaching (Pringle, Dawson & Adams, 2003). New teachers are in a 

position where they can implement technology in their classes in order to make them more 

effective and to make student learning more relevant. Evidence shows that the use of technology 

as an instructional tool can be beneficial to both students and the teacher. Technology can enable 



teachers to create more developmentally appropriate environments for their students as well as 

promote more student autonomy during learning (Thornburg & Hill, 2006). In classrooms that 

use technology successfully, the teacher is often not the center of learning but a facilitator of the 

learning activities (Adcock, 2008). It is imperative that the teacher education program continue 

to embrace technology as does its students in the 21st century. Studies have shown that teacher 

candidates’ confidence in their technology skills are directly related to how well they feel they 

were prepared to use technology in their teacher preparation programs (Stevenson-Bagnall & 

Pratt, 2001). The Partnership for 21st century skills (2007) suggests teaching and learning in the 

21st century require that both students and teachers have subject specific knowledge, learn skills, 

use 21st century tools to foster learning, teach and learn in the 21st century context, connect 

learning to the real world, and use assessments that measure 21st century learning.  

(Aligned with InTASC Principle 10—Leadership and Collaboration) 

VIII. Creative Decision Makers reflect an understanding of the importance of the use of 

assessment to improve student learning.  

Assessment is an important component throughout the candidates’ educational 

experiences, beginning with admission to the College of Education and Professional Studies and 

culminating with evaluation of the internship semester. Assessing knowledge, skills, and 

dispositions throughout the program is essential in preparing candidates to become creative 

decision makers. Assessment activities are equally important to students and teachers in the P-12 

educational settings. Throughout the various educational programs offered by the CEPS, 

candidates learn the importance of designing and implementing a variety of formal and informal 

assessment strategies and formative and summative assessments to evaluate the development of 

the P-12 learner. Candidates are taught that P-12 learner assessment should be a continuous 

process. As Even (2005) suggests, helping teachers to learn to use assessment data for 

instructional decision making is essential. Educators continually search for new ways to assess 

student learning and performance (Ciccomascolo & Riebe, 2008). Since assessment is an integral 

component of the education process, teachers must implement assessment tools correctly to 

achieve the highest level outcomes for student learning to take place.  



Each type of assessment strategy helps the teacher combine information to achieve the 

best learning environment and results for the students (Wuest & Bucher, 2006) It is necessary for 

teacher education programs to teach candidates the importance of authentic assessments and that 

they be aligned with standards. Assessments aligned with standards measures the degree students 

can demonstrate, in context, their understanding and performance relative to identified standards 

of learning. It is essential for students to know what is expected of them for success in the unit. 

Teachers need to develop techniques that will allow them to authentically assess the full range of 

student learning. The implementation of authentic assessment is vital because it requires students 

to apply many skills acquired in class and this will allow students to use these skills as a 

foundation of further learning (Wright & Van de Mars, 2004, Mintah, 2003). The teacher 

education program must make it clear to candidates that it is the teachers’ responsibility to make 

informed decisions about assessments they select to sue with their students. By making good 

informed decisions, teachers will ensure a valuable assessment process that provides quality 

information regarding students progress towards identified outcomes (Johnson, 2005). The 

benefits in using assessments provides teachers with a clarification of what students are to know 

and be able to do, creates consistency in evaluating performance, and gives students clear targets 

for success.  

When developing assessments, teachers need to take into consideration the following: age 

and gender of the student, constructive learning, and create an atmosphere that is instructional 

and fun. Once accurate and sufficient data is collected, placements, planning, modifications, 

instruction, and feedback are easier, more valid, and effective (Morton & Liberman, 2006).   This 

transformation of a teacher education process based on standards is complex and will require 

significant changes in the way teacher education candidates are prepared and assessed. Zeichner 

(2006) argues that educators need to focus on the following: (a) work to redefine the debate 

about the relative merits of alternative and traditional certification programs, (b) work to broaden 

the goals of teacher education beyond raising scores on standardized achievement tests, (c) 

change the center of gravity in teacher education to provide a stronger role for schools and 

communities in the education of teachers, and (d) take teacher education seriously as an 

institutional responsibility or do not do it.  



The goals and objectives of the Creative Decision Maker model and the knowledge bases 

are derived from the JSU educational learning outcomes, the Alabama State Department of 

Education standards, and the professional standards determined by the appropriate learned 

societies and professional associations.  

(Aligned with InTASC Principle 6—Assessment) 

Advanced Programs 

The Creative Decision Making Model is not only a focus of undergraduate programs at 

JSU, but continues to be a focus of advanced programs as well.  Based on the INTASC & 

Alabama Quality Teaching (AQT) standards for use with undergraduate programs, the JSU 

Conceptual Framework  is the Creative Decision Making Model including the eight learning 

outcomes: 1) Educational Theory and Research, 2) Content Pedagogy, 3) Diverse Learners, 4) 

Teaching Strategies and Techniques, 5) Professionalism, 6) Educational Environment, 7) 

Communication and Technology, and 8) Assessment. The eight learning outcomes of the 

Conceptual Framework are relative for advanced programs and provide extended support for 

graduate students with advanced use of the eight learning outcomes (JSU CEPS, 2011).  

Program Objectives found in advanced programs are standards-based as all of the 

advanced programs at JSU have aligned their coursework and course objectives to the JSU 

Conceptual Framework. In addition to the program alignment with the JSU Conceptual 

Framework selected JSU College of Education and Professional Studies’ (CEPS) advanced 

programs have been aligned with standards from reputable national program accrediting 

agencies. The alignment of programs to National Board for Professional Teaching Standards 

(NBPTS) Five Core Propositions provides relevant unit data. The NBPTS Five Core 

Propositions are as follows: 

1. Teachers are Committed to Students and Their Learning 

2. Teacher Know the Subjects They Teach and How to Teach Those Subjects to 

Students 

3. Teachers are Responsible for Managing and Monitoring Student Learning 



4. Teacher Think Systematically about Their Practice and Learn from Experience 

5. Teachers are Members of Learning Communities  (NBPTSb, 2011)  

 The NBPTS standards were established to foster the professional growth of teachers and 

have certified more than 91,000 teachers since its inception in 1987 (NBPTSa, 2011). In recent 

years NBPTS expanded to include certification not only for teaching programs, but also for 

Library Media and Counseling which are initial training programs at the graduate level 

(NBPTSd, 2011). Isenberg (2003), working as a visiting scholar with NBPTS, developed a guide 

for using NBPTS standards to redesign Master’s degree programs. Isenberg states that using 

National Board Standards with advanced programs provides ―an opportunity to advance the 

development of high quality programs…‖ (p. 17). In order to enhance quality and accountability 

JSU’s graduate programs have integrated NBPTS standards and JSU CEPS Conceptual 

Framework Learning Outcomes into advanced program objectives and requirements.   

Retaining educators is a focus of many school systems (Berry, Fuller, et al, 2011). 

University training programs should also support this focus. Although Goldhaber and Hansen 

(2007) determined that National Board certification did not seem to influence retention of 

teachers, the authors found that National Board Certified Teachers (NBCTs) have greater 

employment mobility than uncertified peers and seek more favorable teaching assignments. The 

alignment of advanced programs to the NBPTS standards allows JSU candidates to have a 

competitive edge when seeking favorable employment.   

Berry (2005; Berry & King, n.d.) indicated that without the training and opportunities to 

lead, National Board Certified Teacher (NBCT)s would not have the needed impact on school 

improvement. Advanced programs provide a forum for leadership opportunities and higher level 

training for candidates. Creative Decision Makers in JSU advanced programs exhibit 

professionalism while being challenged to lead with enhanced communication and utilization of 

technology demonstrating JSU Learning Outcomes V Professionalism and VII Communication 

and Technology. Higher training levels are supported with research throughout program 

progression indicative of JSU Learning Outcome I Educational Research and Theory. 

Educational Specialists are further required to complete and professionally present Capstone 

research projects that prominently exhibit leadership and higher level thinking and training.  



Keller (2007) reported that more research evidence supports the effectiveness of the 

NBPTS credential, especially when certified teachers work with poor and minority children.  

JSU’s Conceptual Framework: The Creative Decision Maker guides the effectiveness of 

educators in practice, as well as in real world clinical experiences. JSU Learning Outcome IV 

Teaching Strategies and Techniques is introduced in originating graduate programs and fostered 

in developing advanced programs.  Learning Outcome III Diversity is infused throughout the 

advanced placement curriculum. Teaching methodology, represented in the Conceptual 

Framework Learning Outcomes as Learning Outcome II Content Pedagogy continues 

undergraduate program goals and plays an important role for candidates in advanced programs. 

These candidates are already in the work force and are seeking expansion of skills in current 

positions or seeking certification in new initial programs. Work experiences incorporated into 

class discussions and coursework allow candidates in advanced programs to better understand 

the importance of value-added methodologies.  

According to a 2007 report from the Center for Teaching Quality value-added 

methodologies ―represent an important statistical breakthrough in analyzing standardized test 

results for signs of student progress and teacher performance‖ (p. 22).  Cantrell, Fullerton, Kane, 

& Staiger  (2007) stated that the high value added teacher was one whose students had higher 

than expected test scores over prior years (p. 22).  This combination of standards and practice, 

coupled with results provide a better view of teachers’ and students’ success. School systems are 

reviewing test data from approximately three years to gain more accurate indicators of teacher 

success. Meeting JSU’s Learning Outcomes VI Educational Environments and VIII Assessment 

in selected advanced program courses provide the opportunity for students to enhance the 

learning environment while utilizing important assessment information.  

        Citing the importance of retaining the most effective educators Cantrell et al (2007) 

criticized how NBPTS scores are being used, urging generation of and use of NBPTS results 

earlier in teachers’ careers.  It would seem that value would be added when candidates are 

exposed to the NBPTS standards while matriculating through advanced programs.  

Reflection and self-analysis is an integral part of the process for NBPTS Certification. 

Reflective practice is a beneficial process for educators (Schussler, Stooksberry & Bercaw, 2010; 



Wagner, 2006; Labrie, Brdarevic, & Russell, 2000).  Reflection on plans, actions, possibilities, 

and dispositions are a part of the educational process for JSU students and reflective practice is 

evident throughout advanced programs at JSU. As students matriculate Master and Educational 

Specialists programs, reflection is an ongoing process culminating with a comprehensive exam, 

an electronic professional portfolio presentation and/or the presentation of Capstone project 

research. These final requirements generally meet the needs of all eight JSU Learning Outcomes. 

Reflection is a key ingredient as students complete advanced degree requirements.  

National Board Certified Teachers (NBCTs) produce greater student achievement gains 

than their counterparts; especially for lower achieving students (NEA, 2008; Vandevoort, 

Amrein-Beardsley, & Berliner, 2004; Cavalluzzo, 2004; Smith, Gordon, Colby, & Wang, 2005). 

This is countered by research that indicates it is unclear whether NBPTS certification improves 

overall teacher effectiveness (Harris & Sass, 2009 & 2007; Goldhaber & Hansen, 2007). NBCTs 

address key educational issues improving student learning, meeting high, rigorous standards, 

understanding and individualizing instruction (NBPTSc,  2011).  After reviewing the literature, 

the JSU Conceptual Framework committee identified the NBPTS standards as a credible means 

for advanced program alignment. Advanced programs are aligned with the JSU Conceptual 

Framework Eight Learning Outcomes and with the NBPTS Five Core Propositions. The 

advanced program chairs and program faculty scrutinized courses and aligned program 

instruction criteria to the NBPTS standards for advanced programs.  A copy of advanced program 

alignments is found in the following table: 

The Five Core Propositions with Aligned JSU Learning Outcomes  

 

Proposition 1: Teachers are Committed to Students and Their Learning 

 NBCTs are dedicated to making knowledge accessible to all students. They believe 

all students can learn. 

 They treat students equitably. They recognize the individual differences that 

distinguish their students from one another and they take account for these 

differences in their practice. 



 NBCTs understand how students develop and learn. 

 They respect the cultural and family differences students bring to their classroom. 

 They are concerned with their students’ self-concept, their motivation and the effects 

of learning on peer relationships. 

 NBCTs are also concerned with the development of character and civic 

responsibility. 

JSU LO - III. Diverse Learners -Teacher candidates and candidates for other 

professional school personnel roles exhibit knowledge, competence, and sensitivity 

working with diverse populations in diverse settings to maximize student development. 

(InTASC Principles 1 & 2) 

 

Proposition 2: Teachers Know the Subjects They Teach and How to Teach Those 

Subjects to Students. 

 NBCTs have mastery over the subject(s) they teach. They have a deep understanding 

of the history, structure and real-world applications of the subject. 

 They have skill and experience in teaching it, and they are very familiar with the 

skills gaps and preconceptions students may bring to the subject. 

 They are able to use diverse instructional strategies to teach for understanding. 

JSU LO - II. Content Pedagogy - Teacher candidates and candidates for other 

professional school personnel roles demonstrate appropriate pedagogical content 

knowledge to help all students learn. (InTASC Principle 5) 

 

Proposition 3: Teachers are Responsible for Managing and Monitoring Student 

Learning. 

 NBCTs deliver effective instruction. They move fluently through a range of 

http://www.ccsso.org/content/pdfs/corestrd.pdf
http://www.ccsso.org/content/pdfs/corestrd.pdf


instructional techniques, keeping students motivated, engaged and focused.  

 They know how to engage students to ensure a disciplined learning environment, and 

how to organize instruction to meet instructional goals.  

 NBCTs know how to assess the progress of individual students as well as the class as 

a whole.  

 They use multiple methods for measuring student growth and understanding, and 

they can clearly explain student performance to parents. 

JSU LO - VI. Educational Environments - Teacher candidates and candidates for other 

professional school personnel roles learn to create appropriate interactive learning 

environments for the needs of P-12 learners. (InTASC Principle 3) 

JSU LO - VIII. Assessment - Teacher candidates and candidates for other professional 

school personnel roles understand and apply various assessment strategies and techniques 

to evaluate and ensure the continuous intellectual and social development of the learner. 

(InTASC Principle 6) 

 

 

Proposition 4: Teachers Think Systematically about Their Practice and Learn from 

Experience. 

 NBCTs model what it means to be an educated person – they read, they question, 

they create and they are willing to try new things. 

 They are familiar with learning theories and instructional strategies and stay abreast 

of current issues in American education. 

 They critically examine their practice on a regular basis to deepen knowledge, expand 

their repertoire of skills, and incorporate new findings into their practice. 

JSU LO - I. Educational Theory and Research- Teacher candidates and candidates for 

http://www.ccsso.org/content/pdfs/corestrd.pdf
http://www.ccsso.org/content/pdfs/corestrd.pdf


other professional school personnel roles demonstrate the ability to apply best practices in 

teaching that are research and knowledge based. (InTASC Principles 4 & 7) 

JSU LO - IV. Teaching Strategies and Techniques - Teacher candidates and 

candidates for other professional school personnel roles learn to apply a variety of 

teaching techniques and technologies that address the needs of P-12 learners. (InTASC 

Principle 4) 

 

Proposition 5: Teachers are Members of Learning Communities. 

 NBCTs collaborate with others to improve student learning. 

 They are leaders and actively know how to seek and build partnerships with 

community groups and businesses. 

 They work with other professionals on instructional policy, curriculum development 

and staff development. 

 They can evaluate school progress and the allocation of resources in order to meet 

state and local education objectives. 

 They know how to work collaboratively with parents to engage them productively in 

the work of the school. 

JSU LO - V. Professionalism - Teacher candidates and candidates for other professional 

school personnel roles understand and demonstrate the qualities and dispositions 

associated with professional collegial activities. InTASC Principles 9 & 10) 

JSU LO - VII. Communication and Technology - Teacher candidates and candidates 

for other professional school personnel roles apply appropriate effective communication 

and classroom technology skills to enhance learning, increase productivity, and promote 

creativity when used with traditional instructional tools. (InTASC Principle 10) 

http://www.ccsso.org/content/pdfs/corestrd.pdf
http://www.ccsso.org/content/pdfs/corestrd.pdf
http://www.ccsso.org/content/pdfs/corestrd.pdf
http://www.ccsso.org/content/pdfs/corestrd.pdf


(National Board for Professional Teaching Standards: The Five Core Propositions. Retrieved 

online June 15, 2011; JSU College of Education and Professional Studies Conceptual 

Framework Eight Learning Outcomes. Retrieved online June 13, 2011)  

Only one program, Educational Leadership, differs from this process. Although NBPTS 

has future plans for the Educational Leadership certification, this area does not currently offer 

certification. Educational Leadership faculty mapped coursework to the Interstate School 

Leaders Licensure Consortium (ISLLC) standards rather than NBPTS.  The ISLLC standards 

were developed under the Council of Chief State School Officers and the National Policy Board 

of Educational Administration (Martin, et al, 2005).  According to Martin et al (2005) NCATE 

and ISLLC standards are aligned. The Master’s and Educational Specialist’s degrees in 

Instructional Leadership are aligned with Alabama State Department of Education (ALSDE) 

standards as well as ISLLC standards.   

   



References 

(2004). A Class Intervention for School PE. Running & FitNews. 22, 1-3.  

Adcock, Phyllis K.. Delta Kappa Gamma Bulletin, Summer2008, Vol. 74 Issue 4, p37-41, 5p  

Allison, B., & Rehm, M. (2007). Effective teaching strategies for middle school learners in   

     multicultural, multilingual classroom. Middle School Journal, 39(2), 12-18.  

Ashy, M., & Humphries, C. (May 2000). The Games Students Play: Management  

     Strategies for Physical Education. JOPERD--The Journal of Physical Education, Recreation    

     & Dance. , 71, 5. p.10.  

Ayers, S. F., Housner, L. D., Gurvitch, R., Pritchard, T., & Dell'Orso, M. (2005). An    

     examination of skill learning using direct instruction. The Physical Educator, 62(3), Retrieved  

     June 14, 2008, from http://vnweb.hwwilsonweb.com.libproxy.jsu.edu/ 

Ayers, W. (2001). To teach: The journey of a teacher (2nd ed.) New York: Teachers College.  

Backes, C.E. & Ellis, I.C. (2003) The d word: discipline problems weight on educators today  

     more than ever. But don’t despair-there’s plenty you can do to knock your challenges down to   

     size. Retrieved June 17, 2008. http://www.nea.org/meatoday.0509/coverstory.html.  

Baggini, J. 2005. What professionalism means for teachers today. Education Review 18 (2): 5-11  

Baumgartner, T. 2001. Creating Rubrics for Physical Education. Measurement in Physical  

     Education and Exercise Science. 5. 63-66.  

Beckman, H., & Wichmann, K. (2005). The acquisition of motor skills - a problem-solving  

http://vnweb.hwwilsonweb.com.libproxy.jsu.edu/


     approach. International Journal of Physical Education. 42, 120-128.  

Bell, N., & Lorenzi, D. (2004). Facilitating second language acquisition in elementary and  

     secondary physical education classes: The increasingly diverse student population makes  

     every teacher a teacher of english. The Journal of Physical Education, Recreation and Dance.  

     75.  

Berry, B. (2005, December). Recruiting and retaining board-certified teachers for hard- 

       to-staff schools. Phi Delta Kappan, 87(4), 290-297.  

Berry, B. & King, T. (n.d.). Recruiting and retaining National Board 

       Certified Teachers for hard-to-staff, low-performing schools. Retrieved September  

       17, 2008 from www.teachingquality.org/pdfs/RecruitRetainHTSS.pdf 

Berry, B., Fuller, E., Williams,A.,& Lobacz, U. (2007, October 31). Teaching and  

      learning conditions in Ohio, implications for supply and demand. Retrieved June 

      17, 2011 from http://www.eric.ed.gov/PDFS/ED514989.pdf  

Biehler, & Snowman. (2006). Psychology applied to teaching.  

Boston: Houghton Mifflin Company  

Brooke, S.L. (2006). Using the case method to teach online classes: Promoting Socratic dialogue  

     and critical thinking skills, International Journal of Teaching and Learning in Higher  

     Education, 18(2), 142-149.  

Butin, D.W. (2005). Teaching social foundations of education: Contexts, theories, and issues.  

     New Jersey: Lawrence Erlbaum Associates, Publishers.  

http://www.teachingquality.org/pdfs/RecruitRetainHTSS.pdf
http://www.eric.ed.gov/PDFS/ED514989.pdf


Brown, Ayanna F., Forde, Timothy B., and Richards, Heraldo V. (2006). Addressing Diversity in  

     Schools: Culturally Responsive Pedagogy. Tempe, Arizona: NC Crest Publications.  

Cantrell, S., Fullerton, J., Kane, T. & Staiger, D. (2007, November 14). National Board 

       Certification and teacher effectiveness: Evidence from a random assignment  

        experiment. Retrieved August 11, 2011 from  

        http://www.gse.harvard.edu/~pfpie/pdf/National_Board_Certification.pdf 

Carlson, S. and Gadio, C.T., (2002). Teacher Professional Development in the Use of  

     Technology, in Haddad, W. and Dexter, A. (eds.) Technologies for Education: Potentials,  

     Parameters, and Prospects. Washington D.C.: Academy for Educational Development and   

     Paris: UNESCO.  

Cavalluzzo, L. (2004). Is National Board certification an effective signal of teacher  

      quality?  Retrieved August 19, 2011 from  

      http://www.nbpts.org/UserFiles/File/Final_Study_11204_D_-_Cavalluzzo_-_CNA_Corp..pdf 

Center for Teaching Quality. (2007). Performance pay for teachers: designing a system 

       that students deserve. Retrieved July 15, 2011 from 

       http://www.teachingquality.org/pdfs/TSreport.pdf 

Ciccomascolo, L., & Riebe, D. (2008). Stages of change and physical education assessment.  

     JOPERD-Journal of physical education, recreation and dance. 79.1, 13(3).  

Clark, Ron (2003). The Essential 55: An Award-Winning Educator’s Rules for Discovering the  

     Successful Student In Every Child. New York, NY: Hyperion Special Markets.  

http://www.gse.harvard.edu/~pfpie/pdf/National_Board_Certification.pdf
http://www.nbpts.org/UserFiles/File/Final_Study_11204_D_-_Cavalluzzo_-_CNA_Corp..pdf
http://www.teachingquality.org/pdfs/TSreport.pdf


Clements, R., & Kuperberg, M. (2008) Reaching our goals through effective communication.  

     Teaching in Physical Education. 79, 6-11  

Clements, R., & Kuperberg, M. (2008) Reaching our goals through effective communication.  

     Journal of Physical Education, recreation and dance. 79, 4-8  

Collier, C. (2005). Cross Cultured. Retrieved June 26, 2008, from Instructing CLDE Students in  

     the General Education Classroom Web site: http: Crosscultured.com/articles  

Cothran, D., & Kulinna, P. (2007) Students’ reports of misbehavior in physical education.  

     (Pedagogy)..Research Quarterly for Exercise and Sport. 78.3, 216 

Culpan, I., & Bruce, J. (2007). New Zealand physical education and critical pedagogy:  

     Refocusing the curriculum. International Journal of Sport and Health Science. 5, 1-11.  

Danzi, J., Kelly, R. & Smith, R. (2008). Improving student motivation in mixed ability  

     classrooms using differentiated instruction. Online submission retrieved from ERIC’s  

     database on June 28, 2008.  

Darling-Hammond, L. (2006). Constructing 21st century teacher education. Journal of Teacher  

     Education, 57(3), 300-314.  

Daughtery, N., Goldberger, A., & Carpenter, L. (2002). Sport, physical activity, and the law.  

     Champaign: Sagamore Publishing.  

Dean, J. (1996) Beginning teaching in the secondary school (Buckingham, Open University   

     Press).  



DeBroux, M., & Tate, K. (2001). Individualized instruction: An integrated approach. (ERIC  

     Document Reproduction Service No. ED470145) Retrieved from ERIC database.  

Desiderio, M., Mullennix, C. Two behavior Management systems, one classroom: Can  

     elementary students adapt? The Educational Forum, Volume 69, Summer 2005. 383-390  

DiBrezzo, R. (2000). Being Professional- how does research fit? JOPERD- The Journal of  

     Physical Education, Recreation & Dance. 48(2)  

Dougherty, N, Goldberger, A, & Carpenter, L (2002). Sport, physical activity, and the law.  

     Champaign: Sagamore Publishing.  

Edick, N., Danielson, L., & Edwards, S. (2007). Dispositions: Defining, aligning, assessing.  

     Academic Leadership. 1-5.  

Ennis, C.D. (2003).What works in physical education: designing and implementing a quality  

     educational program. Educational Horizons. 81, 77-82.  

Even, R. (2005) Using assessment to inform instructional decisions: How hard can it be?  

     Mathematics Education Research Journal, Vol. 17, No. 3, 45-61  

Ferguson, C. (2005, September). Reaching Out to Diverse Populations: What Can Schools Do to  

     Foster Family-School Connections? National Center for Family & Community Connections   

     With Schools. Retrieved June 24, 2008 from Southwest Educational Development  

     Laboratory: http://www.sedl.org/connections/ .  

Fergason, John and Kapp, Susan (2002). Contemporary Students: Learning Styles and Teaching  



     Strategies. Journal of Prosthetics and Orthotics. Vol. 14, Num. 2, pp. 71-74.  

Flannigan, S, & Jones-Kavalier, B (2008). Connecting the digital dots: Literacy of the 21st  

     Century. Teacher Librarian. 35, 13-16.  

Gallavan, N. (2005). Helping teachers unpack their ―invisible knapsacks.‖ Multicultural  

     Education, 13(1), 36-42.  

Garrahy, D., Cothran, D., & Kullinna, P. (2005). Voices from the Trenches: An Exploration of  

     Teachers’ Management Knowledge. Journal of Educational Research. 99, 56-63.  

Garrett, J. (2007). A teaching repertoire. Kappa Delta Pi Record, 44 (1), 6-7.  

Garrison, C, & Ehringhaus, M (2008). Formative and Summative Assessments in the Classroom  

     room. National Middle School Association, 1, Retrieved July 2, from  

     http://www.nmsa.org/Publication/WebExclusive/Assessment/tabid/1120/Default.aspx.  

Garrison, C. & Ehringhaus, M. (date unknown). Formative and Summative Assessments in the  

     Classroom. Retrieved July 3, 2008 from www.nmsa.org.  

Goldhaber, D. & Hansen, M. (2007, January). National Board certification and teacher 

       career path:  Does NBPTS certification influence how long teachers remain in the 

       profession and where they teach? Retrieved August 15, 2011 from  

       http://www.nbpts.org/UserFiles/File/NBPTS_CP-FinalReport_1-22-07rev.pdf 

Grant, C & Gillette, M. (2006) Learning to teach everyone’s children: Equity, Empowerment,  

     and education that is multicultural. Belmont, CA: Thomason Wadsworth  

http://www.nbpts.org/UserFiles/File/NBPTS_CP-FinalReport_1-22-07rev.pdf


Griffin, Linda, Patt Dodds, and Inez Rovegno. ―Pedagogical content knowledge for teachers.‖  

     JOPHERD—The Journal of Physical Education, Recreation & Dance 67.n9 (Nov-Dec  

     1996):58 (4). Academic oneFile. Gale. Jacksonville State Univ (AVL). 17 June 2008  

     http://find.galegroup.com.lib-proxy.jsu.edu/itx/start.do?prodid=AONE  

Gunzelmann, B. (Winter 2008).Hidden assumptions, attitudes, and procedures in failing schools.  

     Educational Horizons. 2, 85-97.  

Gustafson, B. J. & Rowell, P. M. (1995). Elementary pre-service teachers: Constructing  

     conceptions about learning science, teaching and the nature of science. International Journal  

     of Science Education,17(5), 589-605.  

Gutiérrez, R. (2000). Advancing African-American, urban youth in mathematics: Unpacking the  

     success of one math department. American Journal of Education, 109, 63-111.  

Halat, Erdogan (2008). A good teaching technique: WebQuests. Clearing House: A Journal of  

     Educational Strategies, Issues and Ideas, 81 (3), 109-112. 

Halpern, D.F. (1998). Teaching critical thinking for transfer across domains. American  

     Psychologist, 53, pp. 449-455.  

Harris, D. & Sass R. (2009). The effects of NBPTS-certified teachers on student 

       achievement. Journal of Policy Analysis and Management, 28(1), 55-80.  

Harris, D. & Sass, R. (2007, January 13). The effects of NBPTS-certified teachers on 

       student achievement.  Retrieved August 18, 2011 from  



       http://www.nbpts.org/userfiles/file/harris_sass_final_2007.pdf  

Heacox, D. (2002). Differentiating instruction in the regular classroom. Minneapolis, MN: Free  

     Spirit Publishing Inc.  

Heckendorn, R. Building on the Three Rs of Professionalism. Kappa Delta Pi Record, Summer  

     2006. 152-153.  

Helterbran, Valeri R. (2008) Professionalism: Teacher Taking the Reins. The Clearing House.I  

     81 No. 3, 123-125  

Heritage, M (2007).Formative assessment: What do teachers need to know and do?  

     Phi Delta Kappan. 89.2, 140-145.  

Hui, M., Karp, G., Perlman, D., & Woods, M. 2008. Physical Educators’ Technology  

     Competencies and Usage. Physical Educator. 65. 82-99.  

International Society for Technology in Education (2007). National educational technology  

     standards for students: The next generation. Retrieved January 18, (2008) from  

     http://cnets.iste.org/NETS_S_standards-1-6.pdf.  

Jacksonville State University College of Education and Professional Studies (JSU CEPS)  

     Conceptual Framework Eight Learning Outcomes. Retrieved June 13, 2011 from  

     http://www.jsu.edu/edprof/CF.html  

James, A., Griffin, L, France, T. (2005). Perceptions of assessment in elementary physical  

     education: A case study. The Physical Educator. 62, 85-95.  

http://www.nbpts.org/userfiles/file/harris_sass_final_2007.pdf
http://www.jsu.edu/edprof/CF.html


Jenkins, H., Purshotma, R.,Clinton, K., Weigel, M., & Robinson, A. (2006). Confronting the  

     challenges of participatory culture: Media education for the 21st century. Chicago, IL: The 

McArthur Foundation. Retrieved Feb. 2, 2008, from  

     htpp://www.projectnml.org/files/working/NML WhitePaper.pdf.  

Johnson, C. (2006, February). Unmasking the Truth: Teaching Diverse Student Populations. As  

     middle schools become more diverse, principals must ensure that their teachers use proper  

     strategies to help all their students- regardless of race- succeed. Middle Matters 3. (14) p.1-3.  

     Retrieved June 24, 2008 from NAESP at  

     http://www.naesp.org/ContentLoad.do?contentID=1845&action=print  

Johnson, L.V. (2005) Choosing appropriate assessments: here are five questions you should ask  

     yourself before you pick an assessment instrument in your class. Journal of Physical  

     Education Recreation and Dance. 76, 46-49. 

Johnson, R. & Johnson, D. (1994). An Overview of Cooperative Learning. Originally published  

     in Creativity and Collaborative Learning, Brookes Press, Baltimore, 1994. Retrieved on July  

     3, 2008 from http://www.co-operation.org/pages/overviewpaper.html.  

Kaftan, M., Buck, G., & Haack, A. (2006) Using informative assessments to individualize  

     instruction and promote learning. Middle School Journal, March 2006. 44-49  

Keller, Bess (2007, August 15). The National Board: Challenged by success? Education 

    Week, 25(6), 1-16.  



Kennedy, K.J. (2005) Rethinking teachers’ professional responsibilities: towards a civic  

     professionalism. International Journal of Citizenship and Teacher Education. 1, 3-15  

Kennedy, M (2008) Technology push. American School & University, 80, 16-22  

Killu, Kim, Weber, Kimberly P., Derby, Mark, Barretto, Anjali (2006). Behavior Intervention  

    and Implementation of Positive Behavioral Support Plans: An Examination of States’  

     Adherence to Standards for Practice. Journal of Positive Behavior Interventions. 8 no4 195- 

     200  

Kingsley, K.V. (2007) Empower diverse learners with educational technology and digital media.  

     Intervention in School and Clinic, 43, 52-56  

Kochenderfer-Ladd, B. & Pelletier, M.E. (2008). Teachers’ views and beliefs about bullying‖  

     influences on classroom management strategies and students’ coping with peer victimization.  

     Journal of School Psychology. 46, 431-453  

Kovar, S. K., Ermler, K. L., Mehrhof, J. H., & Napper-Owen, G. E. (2001). Choosing activity  

     units to promote maximum participation: creative physical education curricula. The Physical  

     Educator, 58(3), Retrieved June 14, 2008, from  

http://vnweb.hwwilsonweb.com.lib-proxy.jsu.edu 

Kramer, Pamela A. (2003). The ABC’s or Professionalism. Kappa Delta Pi. 40, 5-22  

Krist, Matt (2008). Class Scape Assessment System. Retrived July 2, 2008, from Class Scape  

     Assessment System. Web site: http://classscape.ncsu.edu/info_formative.asp.  

http://vnweb.hwwilsonweb.com.lib-proxy.jsu.edu/


Kulinna, P. H. (2008). Models for curriculum and pedagogy in elementary school physical  

     education. Elementary School Journal. 108(3), 219-227.  

Kulinna, P.H., Cothran, D.J., & Regualos, R. (2006). Teachers’ reports of student misbehavior in  

     physical education. Research Quarterly for Exercise and Sport. 77, 32-41  

Labrie, A., Brdarevic, V., & Russell, T. (2000) Shared reflection on teacher education 

    practice: Teaching and learning in a pre-service physics method course. Reflective 

   Practices, 1(2), 231-245.     

Lavay, B., French, R., & Henderson, H. (2006). Positive behavior management in physical  

     activity settings.. Champaign, IL: Human Kinetics. 

Levy, H. (2008). Meeting the needs of all students through differentiated instruction: Helping  

     every child reach and exceed standards. Clearing House, 81(4), 161-164.  

Lewis, A. C. (2004). Game, set, teach. The Chronicle of Higher Education, 58(35), Retrieved  

     June 14, 2008, from http://vnweb.hwwilsonweb.com.lib-proxy.jsu.edu 

Lewis, T.J., Colvin, G., & Sugai, G. (2000). The effects of pre-correction and active supervision  

     on the recess behavior of elementary students. Education and Treatment of Children, 23, 109- 

     121.  

Livingston, K. & Condie, R. 2008. The Impact of an Online Learning Program on Teaching and  

     Learning Strategies. Theory Into Practice. 45. 150-158.  

Lopez, Doreen M., and Schroeder, Linda (2008). Designing Strategies That Meet the Variety of  

http://vnweb.hwwilsonweb.com.lib-proxy.jsu.edu/


     Learning Styles of Students. Journal of Educational Resources. p. 39.  

Lou, Y., Abrami, P.C., & d’ Apollonia, S. (2001). Small group and individual learning with  

     technology: A meta-analysis. Review of Educational Research, 7/(3) 449-521.  

Louange, Jemmy Emmanuel Georges (2007). An examination of the relationship between  

     Teaching and Learning Styles, and the Number Sense and Problem Solving Ability of Year 7  

     Students. Journal of Educational Resources. p. 425.  

Malouff, J., Rooke, S., Schutte, N., Foster, R. & Bhullar, N. (2008). Methods of motivational  

     teaching. Online submission retrieved from ERIC’s database on June 29, 2008.  

Mann, B., & Murray, M. (2000). Is our professionalism showing or slipping? JOPERD- The  

     Journal of Physical Education, Recreation & Dance. 30(3)  

Meister, D.G., & Melnick, S.A. (2008). A comparison of Beginning and experienced teachers’  

     concerns. Educational Research Quarterly. 31. 39-56  

Mikat, R. P., Martinez, R.D., & Jamesa, J. (2007) Technology: are you ready to present?.  

     Journal of Physical Education. 79, 6-11  

Miller, R. & Pedro, J. (2006) Creating respectful classroom management environments. Early  

     Childhood Education Journal. 33, 293-299  

Millis, B. (2002, October). Enhancing Learning-and More!- Through Cooperative Learning. Idea  

     Paper #38 Retrieved form The IDEA Center, Manhattan, KS. 

Mintah, Joseph K. (2003). Authentic Assessment in Physical Education: Prevalence of Use and  



     Perceived Impact on Students. Measurement in Physical Education & Exercise Science. 7.  

     161-175.  

Mishra, P., and Koehler, M. (2006). Technological Pedagogical Content Knowledge: A  

     Framework for Teacher Knowledge. Journal of Teachers College Record. Volume 108 Issue  

     6, p. 1017-1054, 38p, 4 charts.  

Morley, Laurie (1999, 07, 30). Expanding Preservice Teachers’ Tools for Effective Teaching.  

     Annual Conference on Technology in PE and Sport, 1, Retrieved June 24, 2008, from  

     http://www.eric.ed.gov/ERICDocs/data/ 

 Morton, K.B., & Liberman, L.J., (2006) Strategies for collecting data in physical education.  

     Teaching Elementary Physical Education. 17, 28-31  

National Board for Professional Teaching Standards. (2003).  

     What teachers should know and be able to do: The five core propositions  

     of the national board. Retrieved June 10, 2008, from  

     http://nbpts.org/theshatndards/thefivecorepropositions.  

National Board for Professional Teaching Standards (NBPTSa). Retrieved June 15, 2011  

      from http://www.nbpts.org/  

National Board for Professional Teaching Standards Five Core Propositions (NBPTSb).  

     Retrieved June 15, 2011 from  

     http://www.nbpts.org/the_standards/the_five_core_propositio?print=on 

http://www.eric.ed.gov/ERICDocs/data/
http://www.nbpts.org/
http://www.nbpts.org/the_standards/the_five_core_propositio?print=on


National Board for Professional Teaching Standards. Moving education  

      forward….through National Board Certification (NBPTSc). Retrieved June 15, 2011 

      from http://www.nbpts.org/resources/publications 

National Board for ProfessionalTeaching Standards (NBPTSd). Standards and National  

      Board certification. Retrieved June 15, 2011 from 

      http://www.nbpts.org/the_standards/standards_by_cert 

National Education Association. Ensuring teacher quality: National Board for 

       Professional Teaching Standards. Retrieved September 17, 2008 from  

       http://www.nea.org/home/29733.htm 

Nilges, C., & Nilges, L.M. (2008). Assessing skill in educational gymnastics. Journal of  

     Physical Education, Recreation & Dance. 7, 41-51.  

Nussbaum –Beach, S. (2008). Notes from Techforum: Midwest. Technology and Learning, 28,  

     No. 10, 6.  

Omatseye, Bridget O. J. (2007). The discussion teaching method: An interactive strategy in  

     tertiary learning. (Academic Search Premier No.00131172). 128 (1) Retrieved from ERIC  

     database.  

Pajak, E., (2001). Clinical Supervision in a standards-based environment. Journal of Teacher  

     Education, 52(3), 233-243.  

Pangrazi, Robert P. (2001). Dynamic Physical Education for Elementary School Children.  

     Needham Heights. Massachusetts: Allyn and Bacon.  

http://www.nbpts.org/resources/publications
http://www.nbpts.org/the_standards/standards_by_cert
http://www.nea.org/home/29733.htm


Parker, J. (2004). The synthesis of subject pedagogy for effective learning and teaching in  

     primary science education. British Educational Research Journal, 30(6), 820-840.  

Parks, J.B., Quarterman, J., Thibault, L. (2007). Contemporary Sport Management. (3rd ed.).  

     United States: Human Kinetics 

Partnership for 21st Century Skills (2007). Framework for 21st century learning. Retrieved  

     March 31, 2008 from http://www.pewinternet. org/pdfs/PIP_Teens_Social_Media_Final.pdf.  

Pelgrum and Law (2003). Fundamentals of Educational Planning: ICT Education around the  

     world: Trends Problems and Issues, Paris, Unesco, International Institute for Educational  

     Planning.  

Pettigrew, F. & Buell, C. (1989). Preservice and experienced teachers’ ability to diagnose  

     learning styles. Journal of Educational Research. 82(3), 187-189.  

Phelphs, P. The Three Rs of Professionalism. Kappa Delta Pi Record, Winter 2006. 69-71.  

Pringle, R.M., Dawson, K., and Adams, T. (2003, Winter). Technology, science and preservice  

     teachers: Creating a culture of technology-savvy elementary teachers. Action in Teacher  

     Education, 24(4), 46-52.  

Prusak ,Keven A., and Susan D. Vincent. ―Is your class about something? Guiding principles  

     for physical education teachers; quality programs need to focus on a purpose, or vision, and  

     guiding principles can help to establish that focus.‖ JOPERD—The Journal of Physical  

     Education, Recreation & Dance 76.6 (August 2005): 25(5).Academic OneFile. Gale.  



     Jacksonville State Univ (AVL). 17 June 2008  

     http://finde.galegroup.com.lib-proxy.jsu.edu/itx/start.do?prodid=AONE.  

Prusak, K. A., Vincent, S.D., & Pangrazi, R.P (2005). Teacher talk: whether giving instructions,  

     offering compliments, or delivering discipline, how teachers today make the difference   

     between success and failure.. JOPERD--the journal of physical education, recreation and  

     dance. 76.5, 5.  

Prusak, K.A., Vincent, S.D., & Pangrazi, R.P. (2005). Teacher talk-Weather giving instructions,  

     offering compliments, or delivering discipline, how teacher talk can make the difference  

     between success and failure. JOPERD- Journal of physical education, recreation and dance.  

     76.5, 21(5).  

Ramsey, Robert D. (2003). 501 Tips for Teachers. New York, NY: The McGraw-Hill  

     Companies, Inc.  

Rock, M., Gregg, M., Ellis, E., & Gable, R. (2008). A framework for differentiating classroom  

     instruction. Preventing School Failure, 52(2), 31-47.  

Randall, Johnson (2008) Overcoming resistance to achievement-based unit grading in secondary  

     physical education‖ should daily attendance, full participation, and good behavior alone merit  

     a passing grade in physical education? The Journal of Physical Education, Recreation &  

     Dance. 79.4, 46(4) 

Riley, M. (2007, August). Why we invest in board-certified teachers. School 



       Administrator, 64(7), 49-49.  

Rink, Judith, E. (2002). Teaching Physical Education for Learning. New York, NY: The  

     McGraw-Hill Companies, Inc  

Rink, J.E., & Hall, T. J. (2008). Research on effective teaching in elementary school physical  

     education. The Elementary School Journal. 108(3), 207-218.  

Roberts, Thomas, Evans, Tom & Ormond, Frank (2006). Using Assessment to Support Basic  

     Instruction Programs in Physical Education. Physical Educator. 63, 38-45  

Sahu, R.(date unknown). Professionalism in Education. Retrieved June 12, 2008 from  

     YemenTimes.com  

Salpeter, J. (2008). Make Students Info Literate. Technology and Learning, 28, No. 10, 24-28.  

Schmoker, M. 2004. Learning communities at the crossroads: Toward the best schools we’ve  

     ever had. Phi Delta Kappan 86 (1): 84–88.  

Schussler, D., Stooksberry, L., & Bercaw, L. (2010). Understanding teacher candidate  

       dispositions: Reflecting to build self-awareness. Journal of Teacher Education,  

       61(4), 350-363.  

Shulman, L.S. (2005). Those who understand: Knowledge growth in teaching. Educational  

    Researcher, 15(4), 4-14.  

Simpson, K., & Freeman, R. (2004). Critical health promotion and education-a new research  

     challenge. Health Education Research. 19, 340-348.  



Sleeter, C. (2008). An invitation to support diverse students through teacher education. Journal  

     of Teacher Education. 59(3), 212-219  

Smith, S. (2001) Technology 101: Integration beyond a technology foundations course. Journal  

     of Special Technology. 16, (1), 43-45.  

Smith, T., Gordon, B., Colby, S., & Wang, J. (2005, June). An examination of the 

     relationship between depth of student learning and National Board certification 

     status. Retrieved August 16, 2011 from 

     http://www.news.appstate.edu/releases/091905NBPTS%20Manuscrip.pdf 

Snider, S. (2003). Exploring technology integration in a field based teacher education program:  

     Implementation efforts and findings. Journal of Research on Technology in Education, 34(3),  

     230-249.  

Stecker, P.M., Lembke, E.S., & Foegen, A. (Winter 2008). Using progress-monitoring data to  

     improve instructional decision making. Preventing School Failure. 52, 48-58.  

Stevenson-Bagnall, H., & Pratt, David (2001). Crossing the chasm from technology training to  

     integration: How do we reach the other side? Proceeding of the 13th International SITE  

     Conference, Nashville, TN, p. 1421.  

Stiggins, R. (2007). Assessment through the student’s eyes. Educational Leadership. 64, 22-26. 

Stork, S., & Sanders, S.W. (2008). Physical education in early childhood. The Elementary  

     School Journal. 108(3), 197-206.  

 

http://www.news.appstate.edu/releases/091905NBPTS%20Manuscrip.pdf


Thomas, K., Lee, A., & Thomas, J. (2000) Phyiscal education for children. Champaign: Human  

     Kinetics.  

Thornburg, R., Hill, K. (2006) Using Internet Assessment for Health and Physical Education  

     Instruction. Tech Trends: Linking Research & Practice to Improve Learning, 48, Retrived  

     June 24, 2008 from http://web.ebscohost.com.lib-proxy.jsu.edu 

Tichenor, J. Understanding Teachers’ Perspectives on Professionalism. The Professional  

     Educator, Volume XXVII, Number 1&2. Fall 2004 & Spring 2005. 89-95.  

Tichenor, M.S., & Tichenor J.M. (Fall 2004/Spring 2005). Understanding teachers’ perspectives  

     on professionalism. The Professional Educator. XXVII, 89-95  

Tomlinson, C.A., Brighton, C., Hertberg, H., Callahan, C., Moon, T.R., & Brimijoin, K. (2003).  

     Differentiating instruction in response to student readiness, interest, and learning profile in  

     academically diverse classrooms: A review of the literature. Journal for the Education of the  

     Gifted 27, 119-145.  

Tozer, S. and Miretzky, D. (200). Professional teaching standards and social foundations of  

     education, Educational Studies, 31(2), 106-119.  

Vallicelli, A.E. (n.d) The Role of Teacher Professionalism in Education. Retrieved June 11,  

     2008. http://students.ed.uiuc.edu/vallicel/Teacher_Professionalism.html.  

 

 

http://web.ebscohost.com.lib-proxy.jsu.edu/


Vandevoort, L., Amrein-Beardsley, A. & Berliner, D. (2004). National board teachers 

       and their students’ achievement. Education Policy Analysis Archives, 12(46).  Retrieved  

      August 19, 2011 from         

http://www.nbpts.org/UserFiles/File/National_Board_Certified_Teachers_and_Their_Students_

Achievement_-_Vandevoort.pdf 

Verner, E.M. (2000). Developing professionalism through experimental learning. JOPERD- The  

     Journal of Physical Education, Recreation & Dance. 41(4)  

Villano, M. (2008). Which side are you on? T.H.E. Journal: Transforming Education Through  

     Technology, 35, No. 6, 52-58.  

Wagner, K. (2006, November). Benefits of reflective practice. Leadership. 36(2), 30-32. 

(2000, July). Professionalism. Retrieved June 8, 2008, from Professionalism Web site:    

     http://www.tsl.state.tx.us/1d.tutorials/professionalism/IC.html  

Walker-Dalhouse, Author's first name initialD, & Risko, V (2008). Learning from literacy  

     successes in high-achieving urban school. The Reading Teacher. 61, 422-425.  

Wasik, B. (2008) When fewer is more: small groups in early childhood classrooms: Early  

     Childhood Education Journal. 35, 515-521 

Webster, Collin A., and Paul G. Schempp. "Self-monitoring: demystifying the wonder of expert  

     teaching; Natural talent will not make you an expert teacher, but you can learn to be an  

     expert." JOPERD--The Journal of Physical Education, Recreation & Dance 79.1 (Jan 2008):  

     23(7). Academic OneFile. Gale. Jacksonville State Univ (AVL). 19 June 2008  

http://www.nbpts.org/UserFiles/File/National_Board_Certified_Teachers_and_Their_Students_Achievement_-_Vandevoort.pdf
http://www.nbpts.org/UserFiles/File/National_Board_Certified_Teachers_and_Their_Students_Achievement_-_Vandevoort.pdf


Wepner, S. B., & Ziomek, N. (2003, Winter), here teacher educations’ perspectives about the  

     shifting responsibilities of infusing technology into the curriculum. Action in Teacher  

     Education, 24(4), 53-63.  

Willis, J. (2007). Cooperative learning is a brain turn-on. Middle School Journal. 38(4), 4-13.  

Wong, H.K. & Wong, R.T. (1991). The First Days of School: How to be an Effective Teacher.  

     Korea: Harry K. Wong Publications  

Wright, M.T. & van de Mars, H. (2004) Blending assessment into instruction: practical  

     applications and meaningful results; afraid of losing teaching time by conducting frequent  

     assessments? Here’s a way to teach and assess at the same time.Journal of Pjysical Education  

     Recreation and Dance. 75, 29-35.  

Wuest, Deborah A. (2008). Foundations of Physical Education, Exercise Science, and Sport.  

     New York, NY: The McGraw-Hill Companies, Inc.  

Wuest, D. A. & Bucher, C.A. (2006). Foundations of Physical Education, Exercise Science, and  

     Sport. (15th ed.). New York: McGraw-Hill Companies, Inc.  

Zeichner, K. (2006). Reflections of a university-based teacher educator on the future of college  

     and university based teacher education. Journal of Teacher Education, 57, (3), 326-340.  


